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INTRODUCTION AND RATIONALE
This document is intended to provide guidance for language teachers on how
to use and adopt the Individual Learning Plan and Learner Needs Assessment
documents into their teaching processes, as tools to benefit both themselves,
and their learners.
Along with the Handbook on Differentiated Learning which was developed as
part of this project, Individual Learning Plans (ILPs) and Learner Needs
Assessments (LNAs) are arguably the most important factor in second
language learning, for both learners and teachers.
The handbook on differentiated learning and the case studies within it, will
support teachers in tailoring their lessons, methodology and classroom
activities to learners' needs, motivations, strengths, weaknesses, learning
style, likes and dislikes. Differentiation is something which most teachers
practice involuntarily, and often unknowingly, when dealing with learners of
different abilities in their teaching environment. The handbook will also
encourage reflection, which in turn, will formalise and validate differentiation
practices and techniques.
ILPs benefit the learner by providing them with the opportunity, and
resources to be able to undertake targeted, monitored self-study activities,
to enhance the learning process, and instil a sense of ownership amongst
learners to take responsibility for their own learning outcomes and language
learning development. The process also offers learners the opportunity to
develop towards their own objectives at their own pace.
When teachers carry out Learner Needs Assessments (LNAs) at regular,
intervals during a learner's language learning journey, and the learner's ILP
is revised and updated to reflect their progress, this helps learners remain
engaged, focused and can increase the chance of learners undertaking selfdirected learning outside of the classroom. ILPs are also the foundation upon
which learner personalisation is built when studying in a group environment.
The LNA and ILP templates have been designed to suit all second language
learning contexts, in relation to partner countries' culture and teaching
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methodologies. The LNA and ILP templates are also flexible enough to
account for the specific learning needs of learners.
Both documents have been designed with transferability to different
countries, teaching methodologies, cultural contexts and second language
learning environments in mind. The document has been intentionally
designed to be simple and concise, and written in plain language, to ensure
its sustainability and future transferability to languages beyond those of the
project partners.
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FREQUENTLY ASKED QUESTIONS
1. What is a Learner Needs Assessment (LNA)?
A Learner Needs Assessment (LNA) is a document which you use during the
tutorial session, to assess a learner’s second language learning needs. A form
with questions to guide your tutorial. Its aim is to understand what the
learner’s needs and priorities are, in terms of language learning, and how
that fits into their personal and professional goals, or daily life.
2. How much time should I spend on an LNA?
How much time you spend on needs analysis is up to you. Lower level learners
might not be able to discuss their needs at length so you may want to spend
less time on it and more time clarifying the ILP procedure. Higher level
learners, however, can give valuable information about what they need and
prioritise so it might be worth spending more time discussing it with them.
Use your own judgement.
3. What is an Individual Learning Plan (ILP)?
An Individual Learning Plan (ILP) is the document you produce and give to a
learner with a list of tasks designed for them to carry out themselves, to
improve their English outside the class. These should match the needs and
priorities highlighted in the Learner Needs Assessment.
4. How much time should I spend on an ILP?
It is recommended that you spend no more than 5 – 10 minutes, but this
may vary depending on the teacher and the learner. You don’t need a
minimum number of tasks but you do have to provide a number which will
keep the learner busy for next the 6 or 8 weeks, or until the time they . Again,
use your own judgment: the learner’s working habits in class will give a good
indication of how much they will be willing to work outside the class. Feel free
to grade the language of the “Procedure” and “Advice” section of the form so
as to ensure your learner will be able to understand what to do.
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5. What are Tutorials and Feedback sessions?
A Tutorial is a short meeting which a teacher or tutor has with learners in
which they assess the learners learning needs. This is the initial meeting,
during which the teacher and learner discuss
A Feedback Session is the second (and possibly third) tutorial you have with
a learner to review their progress towards their ILP. In this session, you will
check whether or not the learner has completed the tasks you have set,
assess their usefulness and comment on the learner’s progress. These
sessions also offer the teacher an opportunity to revise the learners ILP
activities and goals, and potentially update the learners LNA if required.
6. How often should I carry out tutorials and feedback sessions?
The recommended amount of time between each tutorial session varies
depending on how many contact hours per week the learner studies/has with
the teacher.
Hours Per Week

Recommended
Frequency of Tutorial

1 to 4 hours

Every 16 weeks

5 to 9 hours

Every 14 weeks

10 to 14 hours

Every 12 weeks

15 to 19 hours

Every 10 weeks

20 to 24 hours

Every 8 weeks

25+ hours

Every 6 weeks

7. How long should I spend on tutorial sessions?
It is recommended that you spend no more than 10 – 15 minutes, but this
may vary depending on the teacher and the learner.
8. How long should I spend preparing the ILP?
It is recommended that you spend no more than 5 – 10 minutes, but this
may vary depending on the teacher and the learner.
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9. What is a Task Bank?
A Task Bank is a library of resources which is developed by the teacher (or
teachers), relevant to your learners’ needs, challenging but achievable, and
the learners should be able to check answers themselves. The tasks must
also be measurable: the learners should be able to write down a result. For
example, asking learners to read graded readers is a good ILP task but you
MUST include a specific number (how many graded readers you want them
to read by next tutorial, or how many news article they should read before
the next tutorial).
Exam practice websites, (for example Cambridge and IELTS exams) contain
many tasks which can be set for learners. Cambridge Young Learners exam
practice websites contain vocabulary activities which can be useful for lower
levels.
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PROCEDURE
A number of prerequisites are advised and required before a teacher begins
using the LNA and ILP templates with a learner, or learners.
This procedure recommends that teachers have some knowledge of the
learner’s background and motivations for learning the language, and perhaps
have a little information into the background of their life outside of the
classroom. From a learner development perspective, although not essential,
this is helpful so that teachers are able to tailor the related activities
accordingly.
From a pedagogical perspective, it is expected that, prior to carrying out the
initial tutorial, the teacher has observed the learner in class for a number of
lessons, to understand their strengths, weaknesses, learning style and
general attitude towards learning.

Step 1: Initial Tutorial
This is the most important tutorial, as it will give you an insight into the learner’s
perspective on their learning and what they want to achieve. In general, more time
may be spent on this tutorial, as understanding the aims and needs of the learner is
important and is worth spending extra time on for the first time, so that there is
clarity between the learner and teacher about what is to be achieved.

Step 2: Learner Needs Assessment
You should complete the LNA together with the learner,
ensuring that the learner completes the assessment as
honestly as possible.

Step 3: Individual Learning Plan
Using resources from the task bank, allocate activities and
exercises for the learner, that they can focus on outside of
classroom hours, to improve the areas you have both identified
together as areas to work on.
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Step 4: In-Class Monitoring of Learner
After the ILP has been developed and the targets have been agreed with the
learner, the teacher should, keep track of the learner’s progress, in class and
through homework and marked exercises. This process is relatively informal,
and does not need to go beyond the amount of monitoring that is done on a
day-to-day basis, regardless of whether or not the teacher is also
incorporating ILPs & LNAs into their learners’ experience.

Step 5: Follow-Up Tutorial
During the follow-up tutorial, the teacher and learner will review the progress made
by the learner towards the ILP targets set during the first tutorial, and either revise,
or add new personal learning goals to the ILP, depending on how the learner feels
about the tasks.
The learner should inform the teacher of how they felt about the tasks, whether they
were too easy, too difficult, suitable for the learner’s long term language learning
goals, whether they benefitted from the exercises and activities, and whether the
learner would like to request anything to be added to the Revised ILP, based on this.

Step 6: Revised Learner Needs Assessment
During the follow-up tutorial, the teacher should briefly ask the
learner if the needs assessment completed during the first
tutorial is still valid. If the LNA needs to be revised to reflect
the learner’s aims having changed, this should be done before
revising the ILP.

Step 7: Revised Individual Learning Plan
Based on the learner’s progress towards previously agreed
learning goals, the teacher should again, allocate activities and
exercises for the learner, resources from the task bank. If the
learner has made more progress than expected, the teacher
can allocate additional exercises, or alternatively, activities and
exercises of increasing difficulty, so that the ILP remains
challenging for the learner.
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Step 8: Continuous Process
After the step above, teachers should continue Step 4 to Step
7, as a continual process of learner engagement and progress.
This process will help the teacher and the learner both
contribute to the learner’s progress over time, and will ensure
the benefits of the ILPs, LNAs and in-class differentiation for
the learner.
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